
 

 
 

School Evaluation November 2017 
 

1. The key characteristics of our learners and our school 
 

  On 1 September 2017, Rosewood School converted from a Single Academy Trust 
(SAT) to a Multi Academy Trust (MAT) and welcomed Great Oaks School, 
Southampton into the MAT as an academy converted school with effect from the 1st 
September. The aim of the conversion was to establish a MAT with a vision for 
excellence for the education of learners with special educational needs, one that 
celebrated and used the individual strengths and characteristics of partner schools 
who shared our purpose to develop through research, excellent and innovative 
practices that ensured individual needs were met at all times. The MAT also 
provides a vehicle to address the pressures on Special School places in 
Southampton City and Hampshire and work has already been undertaken to prepare 
a free school bid for Elmwood Academy, a secondary special school for learners 
with autistic spectrum disorders (ASD) and moderate to severe learning disabilities.  
 

 Rosewood achieved OUTSTANDING grades in 2009, 2012 and 2014 from our 
Ofsted inspections.  Previously a 30 place school conversion to a SAT allowed the 
school to double in size. A new build extension to the school was completed in 
August 2013. Rosewood now has 57 main school pupils with a predictable further 
placement of 3 nursery learners by the summer term, based on historical data. We 
currently have 12 learners in their final year of our pilot provision to provide 19-25 
educational focused opportunities. The Post 19 provision is funded from education, 
health and adult social services and considerable steps have been taken to achieve 
a more permanent solution to the educational needs for our leavers. We have also 
been able to develop an additional classroom provision to accommodate the 
learners and this again was jointly funded. 
 

 The school caters for children with Profound and Multiple Learning Difficulties, 
complex medical needs and life limiting conditions from 2-19. The majority of pupils 
are working at early developmental levels previously described as between P1 (i) 
and P3 (ii).As a school we would assess our learners with PMLD as falling into three 
key developmental areas, Pre-Intentional, Intentional and Formal.(Further 
information on the mature and needs of these learners is described in our ImPACTS 
approach).  In addition the school caters for students Post 16 and beyond who have 
Severe Learning Disabilities with additional complex health, physical and/or sensory 
impairments. This group are typically working between P4 and P8, here again we 
would use three developmental stages and describe these learners as working as 
Concrete Learners, Emerging Concepts or as Generalisers. The schools ImPACTS 
approach has been extended to reflect the needs of these learners. The SLD 
students would have previously been placed out of county and often in residential 
colleges as there was no provision within Southampton. 
 

 



 Pupils are placed in the school by Southampton LA and Hampshire LA. The school 
adopts a needs led admissions policy and the school currently has 60% 
Southampton learners and 40% Hampshire. 
 

 Southampton LA have undertaken monitoring and visited the school in June 2016, 
this was a positive visit and a report is available. However the LA have agreed a 
policy of not offering a grade to their academy/free schools but the report exemplifies 
the high regard for the work being undertaken by the school. 
 

 The school works very closely with Southampton LA and is seen as part of the local 
provision. The headteacher is a member of the Southampton Special Schools Head 
Teachers Conference. The Head also attends the School Education Leadership 
Forum (SELF) to ensure that the priorities of the City and wider community are 
understood and influence the practice and priorities of the school. 
 

 The Special School Heads have been trained along with members of the Senior 
Leadership Teams (SLT) in Peer to Peer Review and last academic year all schools 
were visited by a lead peer reviewer followed by a review team. The schedule for 
this academic year has been agreed and reports from last year are available. 
 

 To define what is an achievement or a success for learners with PMLD is 
challenging as it is as unique as the child. Our beliefs and aims call upon the staff to 
be Responsive, Reflective & Responsible to the learner. The ultimate aim for our 
learners is to establish a relationship and control their environment and it is 
through the quality of teaching and the learning environment that the potential for 
this will be enabled. The ultimate success is when a staff member can feedback to a 
child     “I understand you".  
 

 High standards are expected in all aspects of school life and a comprehensive 
Induction Package has been devised that all staff and volunteers must complete to a 
minimum level. Basic training week builds on the induction training allowing staff and 
volunteers to reflect on prior training and experience in class and gain further insight 
into the work of the school. Regular INSET involving all members of the staff team 
ensures shared understanding of expectations. Class teachers also deliver an 
INSET to their team so they have control and standards within the classroom 
environment. The INSET allows them to be “Leaders of Learning” in the team in 
which they work. Last year all teachers undertook leadership training as they are all 
leaders of learning in their classrooms. As a result we are reviewing and ensuring all 
teachers fully understand their responsibilities as highlighted in the Teaching 
Standards. We are passionate about maintaining an Educational Ethos yet we 
subscribe to the view   “Good Quality Education is caring and Good quality care is 
Educational". The complexity of our pupils needs means their Physical and 
Emotional Well-being underpins the work we do. A learner must be physically 
prepared for learning to be effective and their bio-behavioural states recognised. The 
organisation of the timetable and Schemes of Work that include “Preparation for 
Learning” underpin this ethos.  
 

 Since 2008 we have had a comprehensive data collection system that allows the 
school to look at trends and expectations. For example we have supported pupils to 
move into other special schools catering for pupils with a higher level of ability and 
school data systems indicating both Ipsative learning  and progress over time 
provided evidence to support these transitions. The indicators of progress are still 
related to the individual pupil and their personal percentage improvements are 
evaluated. This can then trigger additional support to class teams, families and 
involvement of the multi-professional team if the data indicates regression or point 



progress is less than previous rates. Detailed record keeping and media/film 
collection is then used as part of the extended evidence base to look at factors 
influencing pupil progress. We have also collated and analysed data to look at the 
rate of progress made for our Post 16 learners with Severe Learning Disabilities and 
are able to predict and expect rates of progress for each student. 
 

Key issue from OFSTED July 2014 
 

“Strengthen the records of governing body meetings in order that they reflect the level of 

debate, rigour and challenge that takes place.” 

 
Evidence of progress made.  

 Presentation on Governance, structures, committees and terms of reference and 
increased requirements of Governors at September 2015 Governor’s Meeting, 
reaffirmed September 2016 

 Meeting held between Chair, new Head and Clerk to agree working pattern and 
evidencing challenge and decisions in minutes.  21/9/15  4:30pm 

 Decision made to appoint a Business Manager whose role includes requirements of 
Company Secretary made appointment 1/9/15. 

 Approved scheme of Delegated Authority by the Governing Body 29th June 2015 
accepted again September 2016 

 Appointment of a Clerk to the Governors from Hampshire LA service May 2015 

 An experienced Company Secretary has been working for the school to develop 
Governance Manual September 2014 and the Business Manager has now taken on 
this role. 

 Chair has joined Southampton’s Local Authority Governor Association November 
2014 

 Governors attended specialist training for supporting on a Special School governing 
body May 2016 

 Governor training on Performance Management for the Head booked for October 
2016 

 Each committee now holds Terms Of Reference and responsibilities for each group 
have been shared with the whole Governing Body 

 Monitoring of the Head’s impact was provided from an external source and report 
distributed to the Performance Management team May 2016.  
 
 

 
2. How well do pupils achieve? Grade: 1 (Outstanding) 
 
We have been proactive in developing assessments and curricula that are designed, not 
modified, to the unique needs of the pupils. Consequently we are able to demonstrate 
achievement for all pupils by finely graded assessment and detailed planning processes; 
conversely we are able to see early indicators of regression in some of pupils with 
degenerative conditions. This unique approach is already exciting interest from many other 
schools and local authorities. OFSTED 2012 commended it as an “outstanding and 
innovative curriculum that meets fully the needs of all learners, because it underpins the 
teaching of the key skills required for learning”.  OFSTED July 2014 “There is a distinct 
school curriculum divided into five key skill areas, including cognitive skills and 
communication. It is adjusted for each pupil, as a result of their individual assessment, and 
linked to small, yet identifiable, steps in learning.”  



 

Since 2005 we have been developing our ImPACTS Key Skills approach to assessment, 
curriculum and monitoring. We have used research on learning, teaching, neuroscience, 
neurological development, physical development and existing curriculum models to underpin 
our approach. The assessments are continually reviewed and updated as part of the schools 
development and active research approach. 

Assessment for learning is fully embedded across the school.  

Comparisons between groups of pupils (FSM, boy/girl, cultural impact, EAL etc.) to not serve 
as a relevant comparison for progress; this is due to the very unique developmental levels of 
each pupil. Each pupil is in effect a separate group in their own right. Pupils are pre verbal 
and pre symbolic learners. 

OFSTED July 2014 “By sharing assessments and planning together, staff and 

professionals ensure optimum conditions for the pupils of all ages, including those in the 
sixth form, to learn and make progress. As a result, no aspect of pupils’ needs is overlooked 
and there is no discrepancy between what different groups of pupils achieve.”  

 
ImPACTS Data Summary 2016/17 

Data Analysis and Development: 

The data collected this year demonstrates the revised predictions for learners are more 
challenging and more accurately reflect the learning cycles of pupils with Profound and 
Multiple Learning disabilities. Overall 85.2% achieved their expected rate and this year only 
23.5% exceeded. This reflects the predictions being improved, moderation and target setting 
more accurately reflecting needs. Once again some of the exceeded are linked to the 
improvements and details of the newer assessments introduced. Medical and the impact of 
health needs are the main reasons for pupils not achieving expected rates. However we 
were also able to identify that those pupils who had active safeguarding concerns including 
those with Child In need plans were amongst the 14.7% who achieved lower than expected. 
We do not intend to reduce the level of expected rate of progress for the learners but are 
going to be focusing on vulnerable groups and looking at our tracking and monitoring of 
these learners. 

2016/17 Key Findings 

 Vulnerable learners were more likely to not achieve expected rates of progress  

 We need to challenge our previous analysis: “There is no difference in achievement 
between learners according to their gender, ethnicity or socio-economic background.” 
This will feature in our School Improvement Plan 

 Post 19 learners with PMLD are following the same expected rates of progress as 
the whole school 

 Learners with SLD make steadier progress and are not working in a three year cycle. 

The Rosewood definitions of progress, linked to evidence gained through the process of 
ipsative data collection (the practice of assessing present performance against the prior 

performance of the person being assessed) are: 

<2% - a concerning rate that would indicate learner is not progressing a full multi-
disciplinary review is required 

     <6% - consolidation of existing learning 

     5-10% expected rate of ipsative progress for SLD learners 



                7-10% - indicates the emergence of a new skill  

>10% - new skills in more than one Key Skill area 
 
> 20%- key developmental milestone/ golden moment achieved; would be 
reviewed to ensure continued challenge and accuracy of target setting. 
 
>40% -usually achieved post a baseline score of a new learner 
 

 Main influence impacting learner’s progress is medical intervention and deterioration 

in health and wellbeing. 
 
Evidence 

 Data tracking 

 ImPACTS assessment and curriculum 

 Reports to Governors 

 HMI report December 2012 

 HMI monitoring report 2013 

 Ofsted report July 2014 

 Pupil White files 

 Pupil computer file ( multi media) 

 CASPA File 

 Pupils IEP /PAP/ PEP for LAC 

 Pupil recoding sheets 

 School Improvement Plan  

 Parents Questionnaires 

 Annual Review Reports and Presentations 

 Teachers Planning files 

 Routines Schemes of work 

 Pupil’s main information file stored in the school office 
 

 

 
3. How effective is our teaching? Grade: 1 (Outstanding) 
 
Following a review of how much impact on pupil learning our assessment system and 
curriculum planning was having we still needed to address the tensions of “lesson planning” 
and meeting the holistic needs of the pupils. Mindful of research on how pupils with PMLD 
learn, we wanted to revisit and radically change the planning model and especially to focus 
on repeated opportunities for learning 
 
We identified both what we knew were successful sessions and those opportunities we 
wanted to keep for our learners, with a view to more successfully incorporating the 
underpinning view that “good education is caring and good care is educational”. In special 
schools particularly, there is often a tension between how to fit the planned lesson around all 
other aspects of a pupil’s individual need such as positioning, medical interventions, 
bathroom visits, hoisting and so on. We recognised that, as the most frequently visited 
aspects of our pupil’s day, if we could raise the standard of how these are delivered and 
sustain a responsive and interactive teaching style, then these represent the best learning 
opportunities for our learners. 
 
 



Over two terms the teaching staff looked at Key Routines, Essential Sessions and additional 
valued sessions and produced Schemes of Work for how these could be delivered to the 
highest standard, systematically identifying the potential learning opportunities each 
provides.  
 

Once completed, they were matched to all strands of learning covered by our 5 ImPACTS 

Key Skills. Strands are covered at least three times during a week, so embedding this 

approach through our schemes provides lots of opportunities to learn. As we implement the 

schemes we have an increased focus on the learning potential and our next development 

area will be a further period of refinement. 

 

The School Improvement Plan identifies areas for whole school improvement but also builds 

in a cycle of revisiting the assessment and curriculum content of each Key Skill. During the 

last academic year two newly researched and revised assessments and curriculums have 

had a positive impact on learners by more detailed analysis of developmental progression. 

The Key Skill for Cognitive Skills was extensively researched and matched the findings of 

the Rochford Review clearly identifying seven key strands of learning. In addition the newly 

researched Communication ensures that key approaches to develop preference and choice 

are now fully embedded in the assessment process. 

 

As a whole school the most significant training, supported by staff evaluation at the time and 

via Performance Management has been the work on Engagement Levels for staff and a 

focus on involvement in the learning process for pupils. Linked with training for teachers on 

Leading and Managing a team the engagement research has given a commonly agreed 

language to discuss staff performance and ensured lesson observations are reflected upon 

by the whole team. 

 

The Summer Term Observation 2017 was completed by the Head teacher and Deputy with 

the focus on staff being able to tell the learning story but also a focus on engagement and 

involvement levels. The Lesson Observation Forms for PMLD and SLD learners were 

revised to include Engagement and Involvement indicators. The format has also changed to 

move away from Ofsted grading of lessons to reflect the “Rosewood Standard”. As a 

teaching team the expectations of working at Rosewood were discussed and the grading 

now has meeting expectations and exceeding. This supports the drive and passion of the 

school to continually improve and be beyond outstanding. 

Findings: 

Of the 12 teachers observed in the Summer Term 2017, 11 were meeting Rosewood 

expectations and 3 were exceeding with practice that was consequently shared with the rest 

of the team. 1 teacher was found not to be meeting the expectations but this had already 

been identified and a support package in place. The decision was made not to extend this 

teacher’s contract at the end of the Summer Term. 

All teachers received individual feedback and they then shared this with their class teams. In 

all cases areas for improvement were discussed at an individual level and class team. The 

comments on engagement level allowed the teacher to set targets for improvement for each 

member of their team and allowed more detailed analysis of the learning process for each 

pupil. 



 

The monitoring of teaching and learning is completed in a number of ways to ensure the 

consistency and quality of practice throughout the school. 

 

Informal:  

 Senior leadership team have regular access into the classrooms and learning walks 

are undertaken and are planned for this academic year to include trustees and 

governors. 

 Collaborative practice and an ethos of trying new ideas and sharing between staff 

who will often invite SLT to review plans and come and share lessons. 

 SLT are also called on for advice on individual pupils and learning ideas. 

 SLT actively asked by staff to observe lessons outside of formal observation 

schedules. 

 Active coaching has greatly improved individual teachers performance. 

 Teaching training on leadership, coaching and supervision has improved the line 

management and outcomes in classes 

 

Formal:  

 

 Once per term lessons are formally monitored by the SLT with an agreed observation 

schedule. This includes timetabled feedback and areas of improvement being shared 

both with the class teacher and the class team. SLT use an adaptation of the 

OfSTED observation sheet that reflects the use of routines for learning.  An overall 

summary of this is then submitted to the Governors so they too are aware and 

informed on the quality of teaching and learning.  

 All staff, of all grades are involved in our Performance Management Strategy and the 

SLT are involved in an annual cycle that includes Review, celebration, Areas for 

Improvement and Target setting. The targets set allow for personal and professional 

development as well a target linked to the key development areas of the whole 

school. The class teachers hold supervision meetings with their Learning assistants, 

then review 6 monthly these targets with their class team and the SLT have 6 

monthly reviews with the teachers and all other grades of staff. Headteachers 

performance management is reviewed termly with Governors and once a year with 

an external advisor.   

 The Head supported by SLT collates and monitors all data and produces an annual 

analysis that looks at Individual pupils, classes, ages and abilities. This information is 

then prepared for staff so all are aware of the standards and levels across the whole 

school.  

 We have also had external advisers to monitor the quality of teaching and learning 

and the judgements made by the SLT. 

 We recognise that for families and our pupil’s, movement into adult services can 

become a difficult and challenging time. We had for a number of years worked on 

external qualifications for our Post 16 group but in recent years reviewed the 

appropriateness of these with our PMLD students. AQA Scheme was introduced with 

positive impact in 2015/16. 

 



 The success of our ImPACTS model meant that pupils were making very good 

progress at transition into adult services, particularly in terms of controlling their 

environment. The relationship and the knowledge the staff team had of the learners 

needs was outstanding. Yet still transition was difficult for all concerned. After 

speaking to parents and adult service providers we realised that what would most 

effectively support transition would be the effective sharing of everything we knew. 

We considered the appropriateness of certificates that commented on experiences a 

learner may have had against a format that presented to the adult world “This Is Me". 

We trialled and implemented 6 years ago our “Passport to Adult Living"(PAL) which 

contains information on all aspects of the young person's needs. How they like to be 

moved, fed, activities they enjoy, techniques for physiotherapy, friends and family. It 

also involves a presentation controlled by the young person that gives a sense of 

who they are and how they enjoy life. The presentation and the PAL have been 

extremely well received by all adult service providers 

 During the last academic year we have piloted a post 19 provision in partnership with 

a local college. This has been very well received by parents and all learners made 

progress during the year. Continued discussion are taking place with the LA and High 

Needs funding to open a subsidiary company to run a Post 19 provision. 

 

Evidence 

 HMI report Dec 2012 

 HMI report December 2013 

 OfSTED July 2014 

 Reports to Governors  

 Monitoring File 

 Teacher Performance Management 

 Learning Assistants Performance Management 

 Data File 

 School Improvement Plan 

 PAL 

 IEP’s/PAP’s 

 Pupil white files 

4. How good are standards of pupil behaviour, attendance and pupil safety? Grade: 1 
(Outstanding) 
 

 The school judges pupil behaviour and safety to be outstanding and is at the heart of 
the school’s ethos 

 Attendance is good and the most significant factor impacting attendance is medical 
needs. The Governors monitor attendance and where there are concerns the school 
works collaboratively with Social Services to support families.  

 Safeguarding and Child Protection training is given as part of induction to all staff and 
volunteers, this includes face to face training as well as an online course 

 The Deputy Head is the Designated Safeguarding Lead supported by the Head and 
Lead Teacher Post 16 and Early Year’s lead. 

 There has not been any fixed term or permanent exclusions 
 



  We work closely with external agencies such as Paediatric Consultants, the school 
nursing team, Physiotherapists, Speech & Language Therapists, Nutritionist, and 
Occupational Therapists. This ensures that the needs of the whole child are 
addressed. During the last academic year we have worked with Consultants to hold 
spinal and hip clinics in school to support a multi -disciplinary review of need. We aim 
to be able to offer specialist dentist services in school from January 2018. 

 Regular Multi- Disciplinary team meeting for each class take place termly 

 Pupils are often absent due to hospitalisation or for respite care in the local hospice 
Staff support children on the ward when hospitalised for long periods. Local 
children’s hospice works closely with the school to ensure learning opportunities are 
planned during their stay  

 Children feel safe in school because they are supported by highly effective, trained 
staff 

 Those pupils who need behaviour support have effective behaviour plans that are 
shared with parents/carers and respite services 

 As a result of active involvement of pupils and careful attention to, for example, 

warnings re movement and change of environment, all pupils remain calm and 

engaged in learning. All pupils are treated with respect and continuously encouraged 

to develop autonomy and control over their environment and learning 

 Rigorous attention is paid to the moving and handling of pupils, every pupil has a 

comprehensive moving and handling plan 

 Moving and handling training is part of induction programme and updated annually 

 School has two moving and handling co-ordinators 

 The school has trained two members of staff as Sleep Practitioners. These provide 

support to parents regarding sleeping difficulties  

 All activities are risked assessed 

 Every pupil has an individual risk assessment 

 All pupils have either a feeding plan or an oral programme (for those pupils who are 

nil by mouth) 

 Feeding is part of the induction training and all staff attend before being able to assist 

a child with lunch. Following training staff are buddied with experienced staff until 

deemed competent 

 Feeding team meetings monitor the nutritional needs of pupils, safety of swallow and 

feeding programmes 

 The outcome of a review of Safeguarding during recent inspections agree that 
'Safeguarding is clearly woven into all aspects of school life.’ The policy is available 
to all on the website 

 The Head teacher and Deputy have successfully completed “ Safer Recruitment in 
Education Training” 

 The school's Single Central Record reflects that full checks on all members of staff 
currently employed in the school are in place 

 Governors have a good understanding of all issues relating to the safety of pupils 
and staff and keep the effectiveness of safeguarding under review. Staff governors 
have undertaken Safeguarding and Child Protection training. Updating and briefing, 
particularly for new governors, is regularly planned and delivered 

 

 

 

 

 



Evidence 

 Moving and Handling Plans 

 Communication Passports 

 Sensory Happiness Profile 

 Pupil Charter 

 Attendance Data 

 Feeding Programmes 

 Physio handling plans 

 Risk assessments 

 Behaviour Plans 

 Parental Questionnaires  

 Individual medical protocols 

 Health care plans 

 Emergency care plans including end of life plans. 

 Annual Reviews 

 Hydro programmes 

 Home to school communication books 

 Epilepsy protocols 

 Off site visit forms 

5. How effective are leadership and management, including governance? Grade: 1 
(Outstanding) 
 

 School self review and evaluation, improvement planning and high levels of ambition 
to drive improvement is exemplary and the capacity judged as ‘outstanding’.  

 Strong, effective teams, systems and productive links with a range of partners serves 
the interests of our pupils. All staff demonstrate ambitious & aspirational practices for 
continual improvement, ensuring the best possible outcomes for pupils. 

 “Outstanding” is achieved through continuous review of our practice and embracing 
new initiatives that take the school onto the next stage of its journey. 

 An important part in raising ambition is the conscious decision to engage heavily in a 
variety of research initiatives, most recently Cognitive Development, Communication, 
Engagement and Involvement. The school are also part of a national research project 
on Music. 

 The contribution made by senior leaders exemplifies their shared, strong vision, 
ambition and purpose to ensure continued and sustained improvement.  

 Systems for school improvement planning are fully embedded across the school. 

 Whole school self-evaluation is rigorous and robust  

 Staff, student, parent, governor and partner involvement in improvement planning, 
implementation and evaluation processes is extensive, with the result that school 
community has an excellent understanding and ownership of priorities and targets. 

 The culture of self-evaluation has been nurtured through a continuous programme of 
training, monitoring, moderation and communication. 

 The structured programme of lesson observations has led to a more thorough and 
robust evaluation of teaching and learning. Outcomes are used to support the 
continual development of personalised learning and structures to ensure teaching 
makes the best possible impact on pupils’ achievement, personal development and 
well-being. 



 Data analysis is well developed and is used systematically to evaluate a range of 
outcomes and aspects of provision. High priority is placed on effective and rigorous 
data analysis and it is used to shape plans and provision. 

 Evidence from staff and parent/carer voice is systematically gathered, with 
information put to use. 

 Partners play a significant role in our evaluation processes; we value their external 
perspective and expertise that add to the rigour and effectiveness of school self-
evaluation. The school is embarking in this academic year in the Peer to Peer review 
programme supported by the education trust and this will be across the 7 special 
schools in the City. 

 We judge effectiveness in the leadership and management of teaching and learning 
as outstanding, principally because the quality of teaching is outstanding and 
continues to improve. 

 There is a clear mechanism for following up observations, dependent on the 
judgement arrived at – not only including action to tackle weaknesses through CPD 
and other strategies but also building on identified outstanding practice through 
strategies for sharing and communicating with colleagues. 

 Performance management and staff development review are well established for all 
staff. Arrangements are set out clearly, well publicised and well understood. Links 
with professional standards and CPD are explicitly made. Timetables and timescales 
are adhered to strictly, reflecting the high priority attached to the process. The 
process has been valuable in providing common themes and objectives for staff, 
thereby facilitating economies of scale in training and permitting more effective 
evaluation of impact through a wide range of evidence. 

 CPD is very sharply focused. Staff report that there is a strong SLT commitment to 
valuing, supporting and developing staff with different roles and responsibilities. 

 The curriculum reflects the varied needs of individual learners and the provision is 
sensitively organised to maximise opportunities, engagement and achievement. 

 Parents are well informed of their child's progress across all areas of the curriculum. 
Pupils' annual school reports at Annual EHC Reviews are very detailed and are 
explicit in identifying what their child has learned, what they are working on and 
suggested priorities for the future. 

 Learners have school and community  based work-related and enterprise 
opportunities at  Post 16 that are meaningful to the students with SLD 

 Our outreach has high impact and value for our  partner schools using ImPACTS 
There is a growing number of schools nationally using our Assessments and 
Curriculum 

 The school's judgement is that governance is outstanding. The strength of the 
governing body is in its high levels of experience, expertise and well-grounded 
knowledge of the life and work of the school. The development of the MAT has 
further strengthened lines of accountability in the governance structure. 

 Focused committees and individual governors robustly monitor and evaluate aspects 
of school life, such as finance, safeguarding, standards and curriculum. They are 
confident to challenge with knowledge and authority; issues are very well addressed 
and statutory responsibilities are expertly fulfilled. 

 The school has been careful to recruit Governors who have the necessary skills to 
support the significant developments that have occurred. As a result the Governing 
body has a wealth of expertise  

  Meetings are conducted well. Governors reflect upon their own effectiveness and 
suggest ways of improving how they work and report. 

 Governors are fully inducted into the school. They fulfil the same core induction 
programme as staff.  

 
 



Evidence 
 

 HMI report December 2012 

 HMI report December 2013 

 Governors Minutes 

 School Improvement Plan 

 Annual Reviews and presentations 

 Post 16 Planning files 

 Parents Questionnaires  
 

6. How effective is the school overall, taking account of our earlier judgements? 
Grade: 1(Outstanding) The following are simply reinforcement of what we have already set 
out in this self-evaluation summary. 
 
Links to achievement, teaching and behaviour grades 
All our earlier grades have been outstanding; this clearly points to outstanding overall 
effectiveness. The school is particularly successful in promoting equally good outcomes for 
all our students, always investigating barriers to learning and seeking ways to effectively 
engage students in their learning. 
 
Impact of leadership and management 
As earlier judgements and evidence have sought to bring out, leaders and managers have 
been relentless in driving forward improvements, or sustaining excellence, in achievement, 
quality of teaching, quality of the curriculum, behaviour, safety of pupils and issues around 
attendance. Within leadership and management, evolving structures and innovative practice 
have strengthened the school’s capacity to move forward inexorably. The school stands out 
for its absolute commitment to fast paced improvements. The school is recognised nationally 
as a leader in the field of PMLD education. Capacity to further develop and commitment to 
whole school improvement is evident. 
 
Effective, cohesive and well planned promotion of pupils’ SMSC development 
Teaching, the curriculum and school ethos all play a significant part in promoting students’ 
personal development. Provision for students’ SMSC is carefully planned though the 
curriculum and through the enrichment opportunities that are regularly planned and 
delivered. As a result of this, there is quality assurance to promote effective enrichment 
opportunities for all students. Pupils increasing control of adults and their environment 
demonstrates the schools commitment to ensuring that individuals are valued and 
achievements celebrated. 
 
We believe the school provides outstanding value for money as it is highly effective at 
meeting the needs of its pupils. Funds are used wisely to support pupils learning and 
development. Each individual’s access to learning is assessed thoroughly so that 
appropriate resources and interventions are in place throughout the school day. 
 
7. The key priorities and the steps to be taken in order to sustain excellence or move 
the school’s effectiveness up to the next grade.  
 
Current priorities and the steps taken to tackle them are set out in the School Improvement 
Plan. 


