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	School
	Rosewood
	Headteacher
	Zoe Evans
	Date
	July 2026

	Context

	In October 2023 Rosewood maintained its criteria as OUTSTANDING, building on four previous judgements of the same category in 2014, 2012, 2009 and 2018
On 1 September 2017, Rosewood School converted from a Single Academy Trust (SAT) to a Multi Academy Trust (MAT) and welcomed Great Oaks School, Southampton into the MAT, Specialist Schools Trust (SST)
 We have established SST with a vision for excellence for the education of learners with special educational needs, that celebrates and uses the individual strengths and characteristics of each school, who have a shared purpose to develop through research, excellent and innovative practices that ensure individual needs are always met. 
The development of SST also provides a vehicle to address the pressures on Special School places in Southampton City and Hampshire 
In July 2026 SST was approved to sponsor Vermont School, a local primary school for learners with SEMH needs.
Previously, a 30-place school conversion to a SAT allowed Rosewood to double in size.  A new build extension to the school was completed in August 2013
Rosewood now has 79 pupils at the start of the Autumn term.  The school maintains close links with colleagues from Hampshire and Southampton Portage service, and we are aware of other Nursery aged pupils who may be placed during the academic year. We opened an additional classroom in September 2024 to allow for further growth and to create a bespoke group with more developed communication skills.
From the 79 learners in the school has 36 girls and 43 boys (46% and 54%)
Most learners have Profound and Multiple Learning Disabilities (PMLD) 96% with the other 4% being a small group of learners who will form part of a primary communication focused class. This class and focus will mirror the one we have in upper school.  Learners with PMLD also have complex medical needs and life limiting conditions; these pupils are working at pre-subject developmental levels therefore all assessed using the Engagement Model. As a school we would assess our learners with PMLD and SLD with complex needs as falling into seven key developmental areas: Pre-Intentional, Emerging Intentional, Intentional, Emerging Formal, Formal, Emerging Concrete and Concrete. 
Pupils are placed in the school by Southampton and Hampshire Local Authorities.  The school adopts a need led admissions policy and the school currently has 67% Southampton learners,33% Hampshire and 1 Looked After Child (Surrey) placed via Southampton LA. We have actively been involved in the discussions and work of Southampton who will be consulting on the Core Offers of each Special Schools.  Rosewood is categorised as a specialist PMLD provision.
We have an additional 1 nursery placements pending for the Autumn Term from SCC
The school works very closely with Southampton LA and is seen as part of the local provision.  The head actively participates in Southampton Special Schools’ Head Teachers’ Conference.
To define what is an achievement or a success for learners with PMLD is challenging, as it is as unique as the child.  Our beliefs and aims call upon the staff to be Responsive, Reflective & Responsible to the learner.  The aim for our learners is to establish a relationship and control their environment, and it is through the quality of teaching and the learning environment that the potential for this will be enabled. The ultimate success is when a staff member can feedback to a child “I understand you".
In response to the “Engagement Model” we have reviewed our approach to ensure the learning to learn aspects are fully represented in our approach.  We have had a comprehensive data collection system that allows the school to look at trends and expectations.  For example, we have supported pupils to move into other special schools catering for pupils with a higher level of ability and school data systems indicating both Ipsative learning and progress over time provided evidence to support these transitions.  The indicators of progress are still related to the individual pupil, and their personal percentage improvements are evaluated.  This can then trigger additional support to class teams, families and involvement of the multi-professional team if the data indicate regression or point progress is less than previous rates.  
Building on from the research and training we undertook with the whole team over recent years; we evaluated that a key component of knowledge and skills required to work with our learners was a thorough understanding of child development. We worked throughout the last academic year to raise knowledge across the whole school team and to develop a shared understanding of the seven key development areas (these cover the learning needs of all learners at Rosewood). Our monitoring over last academic year saw an increase focus by the whole team on learning and describing how learning was happening for each child and a reduced focus on merely describing an activity.
We have worked with a consultant to develop an online assessment and curriculum platform that will both improve our planning and data collection whilst reducing teacher workload. Considerable development time has been prioritised to rewriting all the school’s assessment documents in the 7 developmental areas and this year will see the production of the supporting curricula.











































	Key:
	Needs attention
	Expected
	Strong
	Exceptional



	Safeguarding
	Inclusion
	Curriculum & teaching
	Achievement
	Attendance & behaviour
	Personal development & well-being
	Early
Years
	Post-16 Provision
	Leadership & governance

	Leadership of safeguarding including establishing an open and positive safeguarding culture
	Identifying, assessing and meeting needs, and reducing barriers
	Strategic leadership of curriculum and teaching
	Foundational knowledge
	Strategic leadership of attendance and behaviour
	Strategic leadership of personal development and well-being
	Leadership of
Early Years
	Leadership of post 16
	Strategic leadership

	Safeguarding information for all staff to know and act on
	Supporting disadvantaged pupils

	Securing strong foundations for all pupils

	Inclusive achievement: national tests and examinations
	Attendance
	The personal development programme
	Curriculum
	Curriculum & Teaching
	Governance

	Management of safeguarding
	Supporting pupils with SEND

	School and subject curriculum

	Inclusive achievement: across the curriculum
	Behaviour, including bullying
	Pastoral support
	Teaching
	Preparation for next steps
	Staff well-being and workload

	Safer recruitment
	Supporting pupils who are known (or previously known) to children’s social care
	Teaching
	
	Attitudes to learning
	Inclusive personal development and well-being
	Achievement in Early Years
	Achievement in post 16
	Professional learning and expertise

	Child-on-child violence
IN CONTEXT
	
	Inclusive curriculum and teaching
	
	Inclusive approaches to attendance and behaviour
	
	Well-being &
Welfare in EY
	Wider Opportunities in Post 16
	Parental, professional and community engagement

	
	
	
	
	
	
	Inclusive practices
in EY
	Inclusive practices in post 16
	






	Inclusion- Exceptional

	Strengths










	· Staff know how to identify and remove barriers to achievement for their learners through effective curriculum design, formative assessment, and adapting their practice to meet individual learners needs.
· Rosewood approach to the curriculum and teaching draws explicitly on the best available evidence, including high-quality research relating child development, supporting SEND, impact of trauma, those learners known to social care and other barriers to learning and wellbeing.
· All adults in the classroom are deployed to enable all learners to access high-quality teaching and to develop learners’ autonomy over time.
· All staff complete a thorough Induction, Basic training and Core training relevant to their role in the school.
· A strategic approach to purchasing specialist equipment and resources to enable all learners to be effectively positioned to access learning.
· A need led approach to ensuring access to more specialist, staff intensive resources such as Hydrotherapy and Rebound.


	Next Steps







	· We have identified an additional vulnerable group, those with complex health needs. Their attendance has been impacted by staffing issues in the commissioned health team. We are working with health colleagues to review how these learners are funded.
· We have previously highlighted engagement with families for whom English is an additional language, we have promoted an experienced teacher who has previously worked as family engagement lead into a newly created role.
· Changes in the commissioned provision of occupational therapy has put the management of specialist seating, required by most learners to access learning, at risk. We have planned meetings to look at how we mitigate the risks and put in a plan to upskill Rosewood staff.
· Investment in training conductive education assistants is being prioritised to mitigate a reduction in access to physiotherapist input.
· We have developed a lower school class that mirrors an upper school development of a communication focused group, these learners are all have formal communication strategies, although other areas of need may not be at the formal level.
· A continued implementation of a needs led approach to ensuring access to more specialist, staff intensive resources such as Hydrotherapy and Rebound.






































	Curriculum & Teaching - Exceptional

	Strengths










	· The school has researched, written and refined a curriculum that is broad, balanced and ambitious informed by the best available evidence, and designed to give all learners, communication skills, knowledge and autonomy they need to thrive in later life.
· Rosewood has planned and sequenced the curriculum clearly, in developmental stages, so that all learners can access it and gain knowledge and skills incrementally to reach stated aims.
· Rosewood has developed strong foundations and broadened staff understanding in communication, language and cognition so that learners can access the rest of the curriculum, gain success, good health and well-being.
· Rosewood ensures leaders of learning have expert knowledge of our ImPACTS curriculum, child development, Early Years foundations stage (EYFS) and Pathways for Adulthood (PFA) requirements and approaches to teaching PMLD.
· The ImPACTS approach ensures, after detailed assessment, key priorities for individual curriculum design, is shared and prioritised with input from the wider multi-professional team.
· Rosewood ensures that every learner has a baseline assessment to ensure starting point for each learner reflects their individual needs.

	Next Steps







	· Focus on ensuring curriculum guidance is used and informing daily practice.
· Personalised Learning platform web app to be launched, initially with assessments, with completed curricula embedded by the end of the academic year.
· All Schemes of Work to be revised to reflect the 7 developmental levels covered at Rosewood.
· Strengthen mentoring across the school to ensure newer staff are fully aware and enabled to work to expected Rosewood standard, known as
 " The Rosewood Way”.
· Revision of the Rosewood Learning Assistant standards, ensuring all teachers and other leaders of learning set clear expectations and hold staff accountable to agreed standards.
· Ensure that the Environmental Control curriculum empowers the delivery of high-quality relational music teaching.






































	Achievement – Exceptional

	Strengths










	· Rosewood recognises the importance of “Foundational Knowledge”.  The ImPACTS assessments show the progression and journeys required for each learner to develop in all key areas of learning.
· A well sequenced, personalised ImPACTS profile reliably maps progression from Pre-Intentional to Concrete learning.
· Teachers can identify next steps in learning and use the profile to ensure that any gaps in development are identified.
· Learning can be defined as an alteration of long-term memory (if nothing alters in the long-term memory, nothing has been learned) however, our learners need to be supported to connect the new knowledge with existing through continuous opportunities, repetition and learning through consistent routines.
· There is a strong emphasis on developing communication for each learner and developing every learner’s sense of agency.
· Learners can access the written word by having books read to them and with them, but we do not limit our understanding of reading to the “written word”; our learners read through objects, pictures, assistive technology equipment, audio immersive stories and sensory stories.
· All staff engage in high-quality interactions with learners to develop all aspects of communication and well-being.
· All staff support learning, using the reminder of “as much support as necessary, as little as required” and use modelling, scaffolding and developing learning from child-initiated/led actions.
· Staff are actively available and responsive to the learners and build emotional connections to help them gain awareness and control of their voices through songs, rhymes and rhythmic poems.
· Staff ensure that daily routines embed opportunities for meaningful learning and allow time for learners to be in control of all aspects of daily living.
· Detailed incremental assessment, detailed observations and sharing of learning throughout the day ensure small achievements for each learner are celebrated and shared with families.
· Initial analysis of limited data set has identified greater need for teacher moderation.
· Strong partnership working with health colleagues ensures modification and adaptions to learning provision can be swiftly made to support learners post-surgery and when their health profile changes.

	Next Steps







	· Analysis and gathering of data per learner to look for patterns and begin to establish predictions for progress.
· Movement on to digital platform will support continued detailed assessment and enable personalised development of learning profiles to be shared with wider professional team.
· Having written first the communication curriculum into 7 developmental levels, the learning and research that followed has led the team to revise this document and strengthen developmental sequencing.
· Links to development of Conductive Education Assistants to ensure functional movement opportunities facilitate access to learning more effectively.
· Development of Post 16 outcomes to ensure effective preparation for adulthood (see Post 16 Improvement Plan).
· More detailed analysis of data and sharing outcomes with wider teaching team.


















	Attendance and Behaviour - Exceptional

	Strengths










	· Rosewood recognises the importance of every learner attending school; we recognise this for ensuring the learning opportunities for every learner but also the wider benefits for sustaining family life.
· Rosewood has a robust approach to learner absence particularly as it is often a key indicator of family circumstances.
· The school adopts a conversational approach to managing absences with families but will use the wider multi-disciplinary team has necessary, including working with colleagues from social care.
· The school maintains a database on attendance, engages with the Local Authority school attendance team, and monitors individual attendance, reasons and impact on learners.
· The school recognises the importance of the availability of school transport and monitors absences related to transport to raise with Local Authorities.
· All behaviour is recognised as communication. Every learner is taught to communicate effectively through spoken, vocal, non-verbal and interactive approaches, enabling self-expression, understanding of others and full engagement.
· Rosewood advocates strongly that as most of our learners are sensory beings amongst a linguistic staff team, so there is a need for limited speech, adopting a “less is more” approach and using communication modes that are meaningful to each learner.
· Rosewood responds to learners who become dysregulated on an individual needs approach, we recognise the need for consistency and develop bespoke plans where required that are agreed with the learner’s family.

	Next Steps







	· A key focus this year will be ensuring the health offer at the school meets the needs of the learners.  During 2025/2026 we designated a group of our most medically vulnerable as a new disadvantaged group, on three occasions they were unable to attend school due to nursing provision.
· The revision of skills and approaches to medical delegation need to ensure all learners can attend school daily.
· Continued monitoring of all vulnerable groups and use of new group to inform meeting with LA, in addition to raising the health commissioning with the SEND Leads within the LA.
· Joint working with GO has developed understanding of regulation; support for a dysregulated wheelchair user who requires hoisting needs further development, we will work in partnership with the local school for Physical Disabilities to develop skills in this area.






































	Personal Development and well-being - Exceptional

	Strengths










	· The school has embedded the research of Ferre Laevers into the approaches to teaching used across the school, the link between well-being and availability to learn and be involved in learning are the basis of the Rosewood approach.
· All learners have an individual well-being and involvement profile that clearly explains how they present, communicate and indicate their well-being.
· A strong and well-researched understanding of the development of choice making skills and the need to respect preferences is an embedded and consistent feature of school practice.
· Strong multi-professional working ensures that health needs, postural needs and learning needs are combined to maximise well being and access to learning opportunities.
· Working with families and understanding the impact of a child with Profound and Multiple Learning Needs has on a family is core training for all staff.
· Effective communication with families, regular updates and open approaches are essential to manage learner wellbeing.
· The school has devised a clear assessment for Personal, Social and Emotional Well-being, looking at both the development of self-help skills and ensuring self-advocacy is also developed.
· An extended profile, for those for whom it is relevant, on the development of Relationships and Sex Health Education (RSHE) is available.

	Next Steps







	· The school has invested in a new leadership post, “Family Engagement Lead” from September 2026 as we recognise the challenges our families face in meeting their child/young person’s needs, navigating the support services and struggling with reduced access to services.
· The new lead post will include an evaluation of current communication strategies and looking for opportunities to expand family engagement.
· The engagement of families with EAL has been a recognised challenge, the experience of the new lead who previously worked in inner London will be welcomed to look at alternative strategies.
· Review of nursing approaches across the school will also link with well-being development.
· Revisiting “The Rosewood Way” as a whole school, developing mentoring approaches so this is applied consistently is key to maintaining the strong focus on personal development and well-being.




































































	Early Years - Exceptional

	Strengths










	· Strong leadership of the Early Years department has been a core feature in the exemplary high standards maintained in the EY. After the retirement of a long-serving leader a short-term leader was in post until July 2026 who has also now retired. We have been able to promote an existing teacher with a background in Nursery Education to take over the leadership role.
· New leader has undertaken NPQ Early years Leadership training and proposed a development plan to SLT based on evaluation of current strengths.
· Relationships with Portage and Specialist health visitors are strong and inform future planning.
· Our community offer, “Stay and Play”, on a Monday afternoon, continues to provide support to families of children under three.
· EY team are part of a network of specialist nursery providers.
· Extended the nursery provision from four long morning sessions to four full days.
· Early intervention and joint health involvement means that a few learners have moved to other schools after nursery provision.
· Liaison with health colleagues ensure all families are well supported when their child starts nursery, with a clear pre and post admission process.
· Regular family engagement events are held and recently have included representatives from Early Help attending to meet families.
· Early identification of postural needs and specialist seating ensures access to learning and supports the development of eating skills.

	Next Steps







	· Changes to the regulations regarding safe sleep at nursery will see the introduction of a “sleep passport” across the EY classes.
· Changes to eating and weaning guidance will be delivered to the team and used to inform any whole school changes if required.
· All the Schemes of Work will reference both the new 7 development areas and be cross-referenced to EYFS curriculum.
· Strengthening of the key worker system to ensure strong relationships with families by the key person.
· Expanding the nursery offer to five full days from September 2026.
· Develop clearer communication with families and more support around the transition process when a child may be progressing and ready to look at alternative school settings after nursery.































































	Post 16 – Exceptional

	Strengths










	· The post 16 department, Hubs 1 and 2, are currently delivering a strong curriculum offer that is aligned to the rest of the school. 
· The curriculum, environment and staffing model reflect recognised standards of high-quality, person-centred support across education and therapy.
· Following the removal of funding for our Post 19 provision, the Deputy Head teacher was asked to lead on this area, with a particular focus on transition planning.
· Strong links have been established with adult commissioners, particularly health and those responsible for Continuing Health Care packages.
· A range of adult placements have been visited, a few have been identified as being potentially suitable for extending their offer, we have worked with them to offer bespoke staff training packages.
· Use of age respectful resources has been embedded into the Hub rooms and respectful language agreed to refer to learners, wherever possible by name but avoiding praise that uses “good boy/girl”, instead using my friend, young man, young lady.
· Transition planning and the need to identify postural equipment has been key to improving the transition process.

	Next Steps







	· Development of careers provision that reflects the full ambition of the Gatsby standards, adapted appropriately for learners with complex needs.
· Develop social enterprise activities that provide authentic opportunities to build purpose, agency and reflect real-life application of skills.
· Increased access to community-based learning opportunities, enabling participation beyond the classroom and strengthening social inclusion.
· Increased focus on skills required to support future placements, community living and lifelong wellbeing.
· Development of staff expertise in post 16 and young adult education.
· Continued liaison with Commissioners to improve transition and early identification of next placement, particularly necessary where new setting staff may require additional health training to meet needs.







































































	Leadership and Governance  - Exceptional

	Strengths










	· The school has been consistently well led, achieved outstanding grades over a sustained period.
· Leaders have been celebrated for rigorous challenge of standards and maintaining high expectation of leadership at all levels.
· Leadership has been evaluated and strengthened by extending the roles and responsibilities, building in succession planning. 
· All senior leaders have extended qualification in leadership, and all have provided external support to other settings.
· The headteacher is the School Improvement Partner to the Children’s Trust School Tadworth.
· The head has also, since January 2026, been supporting a local SEMH School, Vermont, who are in a category. We heard in July 2026 that the DfE have approved the Trust sponsoring the school. During the period of support, the Ofsted inspection on the radical changes and clear focus on learning that is now evident at Vermont. 
· The school has had a seconded post with the LA to support the development of the SEND workforce, and the head has been involved in the strategic design of the LA SEND improvement plan.
· The Assistant Head has provided training and improvement support to several schools who are now purchasing and implementing the ImPACTS approach.
· The Deputy head has been the special schools’ representative on the Safeguarding Strategic board.
· Training has been undertaken by leaders, at all levels to ensure leading learning is the key focus of the school.
· SLT have worked with an external consultant to develop an online platform to deliver ImPACTS, this will have a positive reduction on staff workload.
· The school values highly teachers’ access to PPA time and offers teachers additional time when required to complete specific deadlines.
· The school has also allocated two HLTAs who have undertaken additional responsibilities regular PPA.
· The school has for many years invested in “Development Day”.  This is an additional out of class arrangement for teachers working on aspects of curriculum design and development.
· The local Governing Body have been delegated the responsibility from the Trustees to oversee the quality of teaching and learning and safeguarding arrangements across the school.

	Next Steps






	· All leaders, in school have been made aware and read the new inspection framework.  Teachers will be asked to use the framework when they design their individual classroom improvement plan.
· Governors and Trustees have been made aware of changes to the inspection framework and how the grading works.  From September additional training will be delivered to look at how the governors can challenge leaders and what evidence have they seen/requested to support the school’s evaluation.
· Three new leaders will be in post from September; clear roles and lines of responsibility have been planned but these will require ongoing monitoring and evaluation to ensure they are impacting on the quality of teaching and learning.
· The head teacher will be involved in the due diligence process and continued support for Vermont, the adjustment of leadership duties in school reflects this additional demand.
· Leaders will need to advocate and challenge, working with the LA SEND Leads to ensure the quality of health provision can maintain the exceptional high standard of education provided by the school.
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Highlights 2025-2026
· Teaching team developed new curriculum documents to support 7 developmental levels
· New workbook used to complete baseline assessments in all Key Skill areas over the 7 developmental areas
· Leadership team restructure to ensure capacity for future improvements 
· 3 leavers have adult provision secured, allowing transition arrangements to be bespoke and well planned
· Development of plans for a lower school communication focused class based on the successes of upper school model
· Consistent use of the language of learning embedded across school and need to extend to improve focus on learning outcomes identified
· External monitoring commented on the “exemplary” practice at Rosewood
· High-quality integrated education, health and therapy approach has been maintained, despite reduction of workforce and challenges in staffing the health teams
[image: ]
High-Quality Teaching and Learning
	Intent:
	All Schemes of work to be aligned to the 7 developmental levels and reflect SCRUFFY approaches

	Planned Impact:
	All SOW will be cross referenced to 7 developmental levels and reflect focus on learning opportunities throughout

	Senior Lead:
	Kata Lajko

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	Re writing all Routine SOW
	Development Days x3
LF MA 
Staff meeting x1
	
	
	· Learning walks
· Planning scrutiny
· Minutes from class meetings

	Rewriting of Essential SOW
	Development Days x 2
LW LF
Staff meeting x1
	
	
	

	Rewriting Additional SOW
	
	Development Days x 3
IT, GE, JB
Staff meeting x1
	
	

	Actual Impact:
	



	Intent:
	To ensure all class staff have opportunity to understand and use new curriculum documentation

	Planned Impact:
	All class team focus on learning activities and demonstrate understanding of current focus and potential next steps in learning


	Senior Lead:
	Kata Lajko, Nicola Woolvine

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	Teachers to lead teams through changes and how to use the curriculum support documents
	2/9 State of Nation introduces aims
2/11 Teacher led INSET using curriculum documents with class team
Staff meeting x 1
	Class meeting time spot lighting individual learners
	Class meeting time spot lighting individual learners
	· Learning walks
· Class minutes

	Actual Impact:
	



	Intent:
	To revisit aspects of fundamental teaching approaches to ensure all new, newer and experienced staff have a shared understanding

	Planned Impact:
	To ensure consistent implementation and understanding of, “The Rosewood Way”

	Senior Lead:
	Kata Lajko

	Steps towards Outcome

	Focus 
To develop mentoring strategies, at all levels, for both new and newer staff
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	
	LF to mentor and support Abby as an NQT
	Continued
	Continued
	· Weekly meetings
· NQT reports and monitoring

	
	NW to support Maria, Fiona as new and newer teachers
	Continued
	Continued
	· Weekly meetings

	
	Grasshoppers to agree class-based mentor/buddy for Emily 
	Continued
	Continued
	· Class minutes

	
	Elm to agree class-based mentor/buddy for Sharanya
	Continued
	
	· Class minutes

	
	Ellie and Kerry to identify mentor for Ava and Simon as newer members of the team
	
	
	· Class minutes

	To continue to develop coaching in classes
	Staff meeting 17/9 Teachers & HLTA recap situational leadership
	
	
	· Class action plans
· Supervisions/appraisals

	Actual Impact:
	






	Intent:
	To review Teaching Assistant standards and ensure consistent use in supervision and appraisal

	Planned Impact:
	Developed career pathways for Learning Assistants

	Senior Lead:
	Nicola Woolvine 

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	All LAs to understand expectations and standards of practice and reflect on current performance
	NW to review the standards and re-present at Staff meeting 15/10

Teachers and SLT to agree whole school LA target around using the Curriculum Documents 
	On going coaching by class teachers
	On going coaching by class teachers
	LA appraisals
Class minutes

	Actual Impact:
	






	Intent:
	Transferring of all ImPACTS assessments to new platform and staff trained to use 

	Planned Impact:
	Launch of “Personalised Learning Platform App” for assessment only, providing accurate profile of each learners needs

	Senior Lead:
	Kata Lajko

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	Version 2 of the Learning Platform will be launched 
	Summer holidays: Background work by KL to set up individual profiles and staff log ins.
Continued consultation on design and any “bugs” with B A-R
	PLP and Data collection reviewed at Staff meeting 26/2
	PLP and Data collection reviewed at Staff meeting
29/4
	Teacher feedback
KL administration monitoring of platform
Ongoing review of any errors/bugs

	
	Staff meeting to go through how to use and expectations 10/9
	
	
	

	
	Workload review will consider impact of new platform on teachers. 15/10
	
	
	

	Actual Impact:
	



	Intent:
	Newly revised assessments and curriculums are scrutinised to ensure accuracy, relevance and challenge

	Planned Impact:
	Data is used to quality assure personalised curriculum offers and, where appropriate, compare developmental level progression rates

	Senior Lead:
	Kata Lajko, Sarah Neusinger

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	Data collection via PLP to be monitored and compared to Baseline data collected last academic year
	When teachers submit AR data will be checked and initial comparison to Baseline data recorded.
	When teachers submit AR data will be checked and initial comparison to Baseline data recorded.
	When teachers submit AR data will be checked and initial comparison to Baseline data recorded.
	As described, comparing to previously agreed assumptions for making predictions on rate of progress

	Actual Impact:
	



	Intent:
	Revisit Communication Curriculum and finalise EC/Music strand

	Planned Impact:
	All new curriculums completed and used across school, all curriculum information inputted on to PLP by February 2027

	Senior Lead:
	Kata Lajko

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	Complete research and writing of final two curriculums.
	Development Days for EC: 
GE 10/9 17/9
	
	
	KL to work with team and share work at Staff meetings

	
	Development Days for Communication strands:
EK : Expression 8/10 15/10 26/11
Vocalisation 10/12

FMc: Tactile 9/11 19/11
	Development Days for Communication strands:
EK: Vocalisation 7/1
RT: Use of Hands & Feet 28/1 4/2

	
	

	Actual Impact:
	










Inclusion, Attendance and Personal Development
	Intent:
	To continue working with partner agencies to secure provision via EHCP Sections F and G

	Planned Impact:
	To secure the integrated education, health and therapy offer for all learners

	Senior Lead:
	Zoé Evans, Sarah Neusinger

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	Review current model of Nursing delivery
	9/9 Health meeting scheduled to look at alternative models

RWS to present proposal of alternative model

Plan developed for timeline to manage any agreed changes
	Tbc
	Tbc
	· Closure days
· Legal delegation of duties to be monitored
· Weekly health meetings
· Ability to recruit to proposal

	Monitor training undertaken by school staff and sign off of competencies by the nursing team.
	SN to audit all staff training completed over the holiday and identify any staff who need to attend school on the 1/9

At weekly nursing/health meeting review competencies and discuss timetable for sign off
	At weekly nursing/health meeting review competencies and discuss timetable for sign off
	At weekly nursing/health meeting review competencies and discuss timetable for sign off
	Spreadsheet of delegated duties and training completed to be jointly maintained by school and nursing team.

	Check all sections F and G at Annual Reviews to ensure they reflect level of therapy/ nursing need
	SN and Office team to check each Section F and G prior to submitting to LA. If changes are required paperwork will clearly reflect a request.
	SN and Office team to check each Section F and G prior to submitting to LA. If changes are required paperwork will clearly reflect a request.
	SN and Office team to check each Section F and G prior to submitting to LA. If changes are required paperwork will clearly reflect a request.
	On going

	Meet with therapy leads to review sustainability, training and equipment.
	SLT to contact therapy leads to meet and review impact of recent changes to service provision
	Tbc
	Tbc
	· Impact on staff skills and understanding lesson observations
· Ordering of equipment and ongoing maintenance to be monitored
· Parental feedback on service

	Actual Impact:
	






	
	To train at least 2 learning assistants as Conductive Education assistants

	Planned Impact:
	Skills, knowledge and access to daily functional movement opportunities increased for all learners

	Senior Lead:
	Kata Lajko

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	Training of staff to raise skills, knowledge and understanding of Functional Movement
(see Appendix A – Detailed Plan)
	See Appendix A

Staff Meeting: 4/3 CE input
	See Appendix A

	See Appendix A


Staff Meeting17/6 CE Training
	· External verification of quality of training
· Achievement by candidates
· Impact on class practice monitored via Lesson Observations & Learning walks

	Actual Impact:
	






	Intent:
	To increase family engagement with all aspects of school life

	Planned Impact:
	Families empowered to make requests for additional support and feel listened to by the professional team, DHT to have availability to manage operational activities of running the school SEE APPENDIX D

	Senior Lead:
	Sarah Neusinger, Lianna Filbey

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	School involvement in CiN meetings to reflect impact having on outcomes for children
	· Meeting with Jigsaw service manager to look at options for aligning meetings
· Where review align with AR teachers will represent school view
· For families with highest level of need DHT to attend CiN meeting
	· Where review align with AR teachers will represent school view
· For families with highest level of need DHT to attend CiN meeting
	· Where review align with AR teachers will represent school view
· For families with highest level of need DHT to attend CiN meeting
	· Annual Family survey
· Family feedback after sessions
· DHT reduced meeting attendance

	Family Engagement lead to attend relevant CiN, Safeguarding & PEP meetings 
	For families with higher level of need Family Engagement lead to attend CiN meeting
	For families with higher level of need Family Engagement lead to attend CiN meeting
	For families with higher level of need Family Engagement lead to attend CiN meeting
	

	Family sessions to be regularly planned and teaching staff supported to develop relationships with families
	Family Engagement lead to write action plan for year
	Tbc
	Tbc
	

	Actual Impact:
	










Leadership and Governance
	Intent:
	To discuss and look at how to challenge an evidence the school’s achievements against the Ofsted framework

	Planned Impact:
	LGB to know, understand and use the Ofsted Tool kit to call leaders to account

	Senior Lead:
	Zoé Evans

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	
New areas and the criteria for categories to be revisited and LGB to complete a self-evaluation against Leadership & Governance criteria.
	29/9 Trustees and Members meeting, criteria explained as used in Trust Improvement Plan
6/10 LGB Share School Improvement Plan and discuss questions, evidence and criteria. Each governor to have a bound copy.
	16/3 Trust Review with Trust Board
	LGB Review of teaching and Learning monitoring
	· Minutes of LGB
· Trust Board minutes

	Actual Impact:
	



	Intent:
	All teachers to write a class improvement plan, shared and owned by the class team

	Planned Impact:
	Teaching teams are accountable for the development of all aspects of class practice, understand the new inspection criteria, and develop team performance

	Senior Lead:
	Nicola Woolvine

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	Continuous improvement via clear action planning in each class team
	Staff Meeting: 17/9 Revisit situational leadership
	Staff Meeting: 7/1 Reviewing progress 
Staff Meeting with HLTA: 14/1 Monitoring class action plans
	Staff Meeting: 22/4 29/4 Revisiting progress and class action plans
	· Class meeting minutes
· Lesson observations
· Learning walks

	
	Staff Meeting: 1/10 Ofsted Tool Kit, each teacher to have a bound copy
	
	
	

	Actual Impact:
	




	Intent:
	All teachers and HLTAs to have opportunities to observe other leaders of learning and curriculum experts

	Planned Impact:
	Increase sharing of good practice, knowledge and experience in leading learning

	Senior Lead:
	Nicola Woolvine 

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	Teachers and HLTAs to be allocated a day to visit other classes around school. 
	Leadership cover days:
10/9 EW(HLTA)
17/9 MH(HLTA)
5/11 DH (HLTA)
10/12 ZZ(HLTA)
	Leadership cover days:
28/1 HB (HLTA)
9/2 VT(HLTA)
	Leadership cover days:
13/5 KB (HLTA)
	· NW to collect feedback from HLT
· Feedback shared with teaching team at staff meetings

	Teachers to go in groups of 3 – 4 to visit the Children’s Trust School Tadworth
	8 staff to visit – HLTA cover available

	6 staff to visit – HLTA cover available

	
	Feedback sessions as part of Staff Meetings

	Actual Impact:
	



	Intent:
	Teachers to be allocated Key Skill area and produce an action plan for training, resourcing and maintaining subject knowledge 27/28

	Planned Impact:
	Teachers to take ownership of specific curriculum areas 

	Senior Lead:
	Kata Lajko

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	To devolve curriculum leadership across the teaching team, following intensive redesign over last two years
	
	
	· Staff Meeting: 15/4 review expectations of KS leaders and how planning should be developed, advocating and developing curriculum area
· Appraisal target to reflect KS Leadership area
	· Completed KS action plans
· All teachers allocated either subject, or if new teacher strands to develop expertise across.

	Actual Impact:
	



	Intent:
	To develop external professional development opportunities leading to accreditation for teaching team

	Planned Impact:
	Improved career opportunities and work/life balance for the teaching team

	Senior Lead:
	Nicola Woolvine

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	To research and make teaching team aware of career opportunities for CPD and career opportunities
	NW to continue work with LA looking at work force development, as part of this to look for opportunities for current team to offer training packages to other schools.

	NW to look at range of SEND Masters, further training available to specialist teachers across the Trust
Including specialist roles e.g. Intensive Interaction Practitioner.
NPQ Options to be detailed
	At teacher appraisals CPD opportunities to be discussed.
	· Increased requests for CPD 

	Actual Impact:
	














Early Years
	Intent:
	Supporting new EY Lead to develop a strategic plan and establish quality assurance for all EY learners

	Planned Impact:
	Early Years continues to be a strength of the school and influences whole school practice

	Senior Lead:
	

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	Transition of leadership to new EY Lead to ensure high standards of exemplary practice continue and influence whole school.
	See Appendix B
	See Appendix B
	See Appendix B
	· ELT Meetings
· Monitoring by EY Leads

	Actual Impact:
	



Post 16
	Intent:
	Review and strengthening of “Pathways to Adulthood”, ensuring Post 16 learners have a uniquely age respectful educational offer

	Planned Impact:
	Transition planning into adult services is improved for the learners and their families

	Senior Lead:
	Sarah Neusinger

	Steps towards Outcome

	Focus 
	Autumn 
	Spring 
	Summer
	Monitoring Activities 

	DHT to lead on developing Post 16 provision and practice by creating detailed action plan of improvement, including training and resourcing.
	See Appendix C
	See Appendix C
	See Appendix C

SLT to review the creation of a Post 16 Lead teacher post
	· Lesson observations
· Learning walk
· Quality of transition plans

	Actual Impact:
	






APPENDIX A Conductive Education Implementation Plan

	Week Commencing
	Unit
	Theoretical Sessions
	Practical Sessions
	Assignments
	Marking
	Planning / Review/ Notes

	2026-09-07
	1
	Introduction to the Course, Introduction to Unit 1, History of CE, Gross Motor Curriculum Prone
	Thursday morning working with Carly, Friday morning working with Jess
	 
	 
	 

	2026-09-14
	1
	Philosophy and Methodology of CE, Assessment Criteria, Gross Motor Curriculum Supine
	Monday morning working with Carly, Friday morning working with Jess
	 
	 
	 

	2026-09-21
	1
	 
	Monday morning working with Carly, Friday morning working with Jess
	Writing Unit 1 Assessment. Deadline  02.10
	 
	Kata planning Unit 2 and Practical element of the course

	2026-09-28
	1
	 
	Monday morning working with Carly, Friday morning working with Jess
	Writing Unit 1 Assessment. Deadline 02.10
	 
	Kata planning Unit 2 and Practical element of the course

	2026-10-05
	1
	 
	Monday morning working with Carly, Friday morning working with Jess
	 
	Marking week 
	Meetings on Wednesday morning, individually to feed back about the assignment

	2026-10-12
	2
	Introduction to Unit 2, Overview of Cerebral Palsy
	Monday morning working with Carly, Friday morning working with Jess
	 
	 
	 

	2026-10-19
	2
	Overview of Neurological and Genetic Disorders (additional)
	Monday morning working with Carly, Friday morning working with Jess
	 
	 
	Additional session to cover Rosewood needs

	2026-10-26
	HALF TERM 

	2026-11-02
	2
	The Impact on Learning Development, Assessment Criteria
	Tuesday afternoon working with…, Friday morning working with… 
	 
	 
	 

	
	2
	 
	Monday afternoon working with…., Tuesday morning working with…
	Writing Unit 2 Assignment. Deadline 13.11 
	 
	Kata planning Unit 3 and Practical elements of the course

	2026-11-09
	2
	 
	Monday afternoon working with…., Tuesday morning working with…
	Writing Unit 2 Assignment. Deadline 13.11
	 
	Kata planning Unit 3 and Practical elements of the course

	2026-11-16
	CORE/ BASIC TRAINING WEEK

	2026-11-23
	3
	Introduction to Unit 3, Overview of Conductive Observation- Operative
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	 
	 
	 

	2026-11-30
	3
	Conductive Observations- Progressive and Comparative, Assessment Criteria
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	 
	 
	 

	2026-12-07
	3
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	Writing Unit 3 Assignment. Deadline 08.01 
	 
	Kata planning Unit 4 and Practical elements of the course

	2026-12-14
	CHRISTMAS CELEBRATIONS AT SCHOOL

	2026-12-21
	CHRISTMAS BREAK 

	2026-12-28
	

	2027-01-04
	3
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	Writing Unit 3 Assignment. Deadline  08.01
	 
	Kata planning Unit 4 and Practical elements of the course

	2027-01-11
	3
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	 
	Marking week 
	Kata planning Unit 4 and Practical Elements. Individual feedback about assignment

	2027-01-18
	4
	Introduction to Unit 4, Conductive Facilitation- Educational
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	 
	 
	 

	2027-01-25
	4
	Conductive Facilitation- Physiological and Psychological, Assessment Criteria
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	 
	 
	 

	2027-02-01
	4
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	Writing Unit 3 Assignment. Deadline 12.02
	
	

	2027-02-08
	4
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	Writing Unit 3 Assignment. Deadline 12.02
	
	Let's see how it goes but we could potentially be planning INSET together and focusing on mini task series

	2027-02-15
	HALF TERM 

	2027-02-22
	4
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	 
	Marking week 
	Kata planning Unit 5 and Practical Elements. Individual feedback about assignment. As well as planning INSET and some mini task series

	2027-03-01
	5
	Introduction to Unit 5, Overview of Task Series, Lying Task Series
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	 
	 
	

	2027-03-08
	5
	Sitting, Standing and Walking Task Series
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	 
	 
	

	2027-03-15
	CORE/ BASIC TRAINING WEEK

	2027-03-22
	5
	 
	 VISITING THE RAINBOW CENTRE
	 
	 
	In addition to observe traditional CE setting

	2027-03-29
	EASTER BREAK

	2027-04-05
	

	2027-04-12
	5
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	Writing Unit 5 Assignment. Deadline 01.05
	 
	 

	2027-04-19
	5
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	Writing Unit 5 Assignment. Deadline 01.05
	 
	 

	2027-04-26
	5
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	 
	Marking week 
	Kata planning additional units and Practical Elements. Individual feedback about the assignment

	2027-05-03
	Additional Unit
	Rosewood Task Series I.
	Monday afternoon working with…., Tuesday morning working with…
	 
	 
	Additional session to cover Rosewood needs

	2027-05-10
	Additional Unit
	Rosewood Task Series II.
	Monday afternoon working with…., Tuesday morning working with…
	 
	 
	An additional session to cover Rosewood's needs. Collaborative Task Series Writing

	2027-05-17
	CORE/ BASIC TRAINING WEEK

	2027-05-24
	

	2027-05-31
	HALF TERM 

	2027-06-07
	Additional Unit
	How to Write a Plan I.
	Monday afternoon working with…., Tuesday morning working with…
	 
	 
	Additional session to cover Rosewood needs

	2027-06-14
	CORE/ BASIC TRAINING WEEK

	2027-06-21
	

	2027-06-28
	Additional Unit
	How to Write a Plan II.
	Monday afternoon working with…., Tuesday morning working with…
	Collaborative Plan writing for an Individual Learner
	 
	Additional session to cover Rosewood needs

	2027-07-05
	Additional Unit
	Action plan for 2027/28
	Monday afternoon working with…., Tuesday morning working with…
	 
	 
	Collaborative Whole School Action Plan Writing

	2027-07-12
	END OF YEAR SCHOOL CELEBRATIONS

	2027-07-19
	

	2027-07-26
	SUMMER BREAK 

	2027-08-02
	

	2027-08-09
	

	2027-08-16
	

	2027-08-23
	

	2027-08-30
	FIRST WEEK OF SCHOOL

	2027-09-06
	6
	Introduction to Unit 6- Self Care and Skills required
	Monday afternoon working with…., Tuesday morning working with…
	 
	 
	 

	2027-09-13
	6
	Additional- ImPACTS Self-Help Curriculum, Assessment information
	Monday afternoon working with…., Tuesday morning working with…
	 
	 
	Additional session on ImPACTS SH Curriculum and Assessment

	2027-09-20
	6
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	Writing Unit 6 Assignment. Deadline 08.10
	 
	 

	2027-09-27
	6
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	Writing Unit 6 Assignment. Deadline 08.10
	 
	 

	2027-10-04
	6
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	 
	Marking week 
	Kata planning 

	2027-10-11
	7
	Introduction to Unit 7, Importance of Weight Bearing and Standing, ImPACTS Standing, Balance and coordination Strand- ALL DAY
	Monday afternoon working with…., Tuesday morning working with…
	 
	 
	Additional session on ImPACTS GM Curriculum and Assessment

	2027-10-18
	7
	Skills required for Stepping and Walking, Importance of Active transfers, ImPACTS Walking, Walking with aids, Vehicles strand- ALL DAY
	Monday afternoon working with…., Tuesday morning working with…
	 
	 
	Additional session on ImPACTS GM Curriculum and Assessment

	2027-10-25
	HALF TERM 

	2027-11-01
	7 (ADDITIONAL)
	Additional- ImPACTS Gross Motor Curriculum, Assessment Information
	
	 
	 
	Additional session on ImPACTS GM Curriculum and Assessment

	2027-11-08
	7
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	Writing Unit 7 Assignment. Deadline 26.11 
	 
	 

	2027-11-15
	7
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	Writing Unit 7 Assignment. Deadline 26.11 
	 
	 

	2027-11-22
	CORE/ BASIC TRAINING WEEK

	2027-11-29
	

	2027-12-06
	7
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	 
	Marking week 
	Kata planning 

	2027-12-13
	CHRISTMAS CELEBRATIONS AT SCHOOL

	2027-12-20
	CHRISTMAS BREAK 

	2027-12-27
	

	2028-01-03
	8
	Introduction to Unit 8, Linking the Parts and Overview of Daily Routines, The Role of the Family 
	Monday afternoon working with…., Tuesday morning working with…
	
	
	Collaborative Unit with Family Link, Lianna

	2028-01-10
	8
	Applying learning across the day, Rosewood Daily Routines, Assessment Information
	Monday afternoon working with…., Tuesday morning working with…
	
	
	Additional Rosewood related information

	2028-01-17
	8
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	Writing Unit 8 Assignment. Deadline 04.02
	 
	 

	2028-01-24
	8
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	Writing Unit 8 Assignment. Deadline 04.02
	 
	 

	2028-01-31
	8
	 
	Monday afternoon working with…., Tuesday morning working with…Wednesday afternoon guided observation and feedback shared
	 
	Marking week 
	Kata planning 

	2028-02-07
	Additional Unit
	Leading and Managing a Team 
	
	
	
	

	2028-02-14
	HALF TERM 

	2028-02-21
	
	
	
	
	
	

	
	
	
	
	
	
	

	2028-02-28
	
	
	
	
	
	

	
	
	
	
	
	
	














Appendix B                                                                                                                                                                                                                                        
Statement of purpose
The School Improvement Plan remains the central document guiding whole-school priorities and development. This Early Years Developmental Plan has been created as a complementary document, providing a specific focus to the development of the Early years department and is to be used in collaboration with the whole school improvement plan. It builds upon the existing priorities, outlining targeted actions to further strengthen practice, ensure consistency and compliance with statutory legislation, and ensures to support all children to make strong progress from their starting points.

Year 1- Foundation and structure

1.  Learning environments
 Objective: Fostering a safe and engaging ‘age and stage’ appropriate Nursery environment.
	Target and Actions
	Progress Commentary

	Target
	Actions
	Autumn
	Spring
	Summer

	To ensure changes relating to safer sleeping practices are implemented within the Early years
	Risk assesses the setting against requirements in new EYFS legislation and update Ey policy.
	

	
	

	
	Design an individualised sleep passport to ensure that safer sleep practices are individualised based on promoting best postural management and safety for each learner.
	
	
	

	
	Share with SLT and implement and embed individualised sleep postural management in the EY department.
	

	
	

	
	Evaluate skillset of EY team in collaboration with class teachers in regard to implementation of postural support and signpost to necessary refresher trainer where needed.
	



	
	

	To ensure changes relating to safer eating and weaning practices are implemented within the Early years
	Risk assesses the setting against requirements in new EYFS legislation.
	

	
	

	
	Ensure all department staff have read and are aware of their role and responsibilities in relation to changes and promoting safer eating environments,
	


	
	

	
	Ensure PFA posters are displayed in each classroom to ensure quick availability of PFA trained staff. 
	

	
	

	
	All staff to refresh training on choking and allergy/anaphylaxis training.
	

	
	



2. Child development and wellbeing
Objective: supporting children’s physical, emotional and communication development

	Target and Actions
	Progress Commentary

	Target
	Actions
	Autumn
	Spring
	Summer

	To ensure SOWS reflect the EYFS curriculum and ethos. 
	Revisit routines SOW as a teaching team throughout the year.
	

	
	

	
	EY lead to ensure that curriculum links are correct and reflect EY curriculum, ensuring this is embedded within the Rosewood schemes of work.
	


	
	

	Strengthen the key carer system, ensuring that learners have the best opportunity to thrive with the foundation stage. 
	Identified key person given opportunity to accompany class teacher on home visits, establishing and strengthening relationships from the offset.
	
	
	

	
	Opportunity to skill share once learner is settled into Nursery- Providing opportunity for staff to share knowledge and expertise, giving learners time to begin to form new attachments. 
	
	
	

	
	Staff to visit other classes and observe examples of stretching learning/ best practice in relation to developing next steps for key children.
	
	
	

	
	Key Person to support key transitions for learners as they move out of Nursery/EY department. 
	

	
	

	To ensure learners wellbeing and development is supported during their transition into the school
	To oversee the completion of post and pre-admission meetings- ensuring a multi-disciplinary approach supports the smooth transition into school.
	
	
	

	
	To ensure baseline assessment of learning takes place within the first term, supporting the quick application of EHCPS. 
	
	
	

	
	To ensure each learner has been fully assessed for equipment, feeding plans and before the post admission meeting. 
	
	
	

	Support and oversee the development of provision as the Nursery expands into a 5-day provision. 
	Ey lead to oversee the implementation of an ‘active focused’ Monday session, ensuring flow of the day and individual needs are met through individualised learning opportunities. 
	
	
	

	
	EY Lead to support Nursery HLTA in planning and leading learning across both Nursery classes, ensuring collaboration with both Nursery teachers, ensuring a needs led approach. 
	
	
	

	
	Monitor staff wellbeing and pace of Nursery as the Nursery transitions into a full-time provision. 
	

	
	




3. Strengthening Early years links
Objective:  Develop strong Early years partnerships and support families within the context of their individual journey. 

	Target and Actions
	Progress Commentary

	Target
	Actions
	Autumn
	Spring
	Summer

	Establish and strengthen Early years links with wider early years professionals.
	Develop and strengthen links with Cedar EY team as they begin to take on Nursery Learners. Invite Cedar school to join community MDT meetings, improving the early identification of needs within the community.  
	
	
	

	
	Develop and strengthen connections with the wider community team such as portage, community therapy teams, strengthening sign posting into stay and play. 
	
	
	

	
	Monitor and evaluate the provision within stay and play. Work in collaboration with the family liaison lead to ensure correct sign posting to community support/ local events and support to Rosewood families. 
	
	
	

	
	Begin to develop new links with wider professionals to further support the stay and play/ school community. 
	
	
	

	Strengthen effectiveness of transitions to ensure families and learners are well supported to transition onward. 
	Ey lead to work alongside EY teaching team/ SLT to collaboratively improve conversations around learning journeys and next steps onward to ensure families are well supported (discussions around how these conversations are approached and when).
	
	
	

	
	Ey lead and family liaison lead to work collaboratively to support families transitioning into the main school. 
	
	
	

	
	Ey lead and family liaison develop a handover support plan for children transitioning into the main school to ensure families feel well supported within their transitional journey. 
	
	
	

	Actual Impact:
	

	Links to other Documents:
	





Year 2- Quality and consolidation
 Overall Objective: To embed consistent, high-quality practice across Early Years
	Target and Actions
	Progress Commentary

	Target
	Actions
	Autumn
	Spring
	Summer

	To ensure consistent, high-quality learning environments

	Complete regular environment audits and embed provision expectations
	
	
	

	
	 Introduce provision champions to support and monitor practice
	
	
	

	To evaluate and strengthen safe practice

	Monitor postural management and review sleep plans
	
	
	

	
	Provide/ signpost to refresher training based on staff need
	
	
	

	
	Review policy against changes within early years framework and implement best practice
	
	
	

	
	Review paediatric first aid training across the department and arrange refreshers as necessary.
	
	
	

	To embed a consistent approach to child development

	Review staff confidence in implementation of EY strategies for communication and regulation
	
	
	

	
	Review and evaluate staff skillset in identifying next steps and adapting provision for key children. (additional support given through mentoring)
	
	
	

	To develop strong partnerships with families and professionals

	In collaboration with Family liaison, provide parent support for EY families and improve communication systems (evaluate effectiveness of communications within the department)
	
	
	

	
	Strengthen MDT working and external partnerships
	
	
	

	To improve transitions
	Embed a consistent transition process and gather feedback
	
	
	

	Actual Impact:
	

	Links to other Documents:
	





Year 3- Sustainability and excellence 
Overall Objective: To sustain high-quality provision and develop EY as a model of best practice

	Target and Actions
	Progress Commentary

	Target
	Actions
	Autumn
	Spring
	Summer

	To sustain outstanding Early Years provision


	Maintain high-quality, consistent practice across EY
	
	
	

	
	Ensure provision reflects current EYFS guidance
	
	
	

	To develop staff expertise and leadership

	Support staff to lead key areas (e.g. communication, wellbeing, physical)
	
	
	

	
	Embed a culture of coaching and reflective practice
	
	
	

	To strengthen partnerships and wider influence

	Share best practice with the wider school cohort and with other settings and professionals
	
	
	

	
	Continue to develop strong multi-agency and family partnerships
	
	
	

	To ensure high-quality transitions and family experience

	Embed a consistent transition approach across EY and beyond
	
	
	

	
	Gather and respond to family feedback to refine practice
	
	
	

	Actual Impact:
	

	Links to other Documents:
	






Appendix C: Further Education (16-19) Department Development Plan
1.  Teaching, Learning, and Curriculum
Objective: To ensure that all learners receive an individualised, appropriately planned, resourced, and age respectful curriculum offer throughout their further education phase.
	Target and Actions
	Progress Commentary

	Target
	Actions
	Autumn
	Spring
	Summer

	Develop programme of work-based learning which reflects the ambition of the Gatsby Benchmarks and is appropriately adapted for learners with complex needs.
	Develop PMLD version of the Gatsby Benchmarks which will be more applicable for Rosewood young people in the FE department.  Include examples of where these can be seen for monitoring.
	SN to include as policy appendix.  Shared with P16 team prior to development days.
	
	

	
	Develop rolling programme of work-based learning integrated with ImPACTS curriculum and individualised in line with each young person’s developmental profile
	24th September Development Day LW & AR
	
	

	
	Invest into resources needed to support the programme of learning throughout the year.
	24th September Development Day LW & AR
	
	

	
	Update Careers Guidance policy to reflect changes and provision.
	SN to action – Governors to approve
	
	

	Provide authentic opportunities for social enterprise activities to build purpose, agency, and reflect real-life application of skills.
	Post-16 teachers to have regular use of the school minibus to facilitate real-life experiences.
	Ongoing throughout the year AR & LW
	Ongoing throughout the year AR & LW
	Ongoing throughout the year AR & LW

	
	Post-16 teachers to visit the Children’s Trust School to gain knowledge and inspiration of good practice in this area 
	Alison – 22nd September
Lucia – 10th November
	
	

	
	Post-16 teachers to engage in team-teaching where appropriate, to ensure that all 16-19 learners have opportunities for social enterprise activities in school
	LW, AR, and IT to liaise
	
	

	Strengthen social inclusion and increase access to community-based learning opportunities
	Post-16 teachers to build links with relevant local providers to facilitate a breadth of opportunity for all 16-19 learners
	Ongoing throughout the year AR & LW
	
	

	
	Develop appropriate addition of curriculum strand for community visits (ref. GO Community Access and Independence Progression Framework)
	1st October Development Day LW & AR
	
	

	Develop staff expertise in education for learners in the FE phase
	Ensure that all Schemes of Work are appropriately updated with 16-19 vocabulary and resources, as well as curriculum links to ImPACTS.
	1st October Development Day LW & AR
	25th Feb Development Day AR
18th March Development Day LW
	

	
	All 16-19 staff to understand the links between ImPACTS and Preparation for Adulthood through training and discussion in class team meetings
	Ongoing throughout the year AR & LW 
	Ongoing throughout the year AR & LW
	Ongoing throughout the year AR & LW



2. Improving Outcomes during Transition to Adult Services 
Objective: To improve outcomes for all learners leaving school and moving into adult services
	Target and Actions
	Progress Commentary

	Target
	Actions
	Autumn
	Spring
	Summer

	To strengthen the annual review process for learners in Y9 onwards
	Specific training session offered to teachers of learners in Y9 and upwards so that staff are more aware of processes involved, and conversations about transition are started earlier
	
	
	

	
	Annual reviews for learners in 16-19 department to take place in the Autumn term, providing sufficient time for actions following
	
	
	

	
	Ensure strong professional engagement at annual reviews from Y9 onwards.  DH to work with Reviews Administrator to ensure that invitations are sent promptly in September.
	
	
	

	
	Ensure that IEP targets set by teachers for Y10 and Y11 learners properly reflect the Preparation for Adulthood areas and that all outcomes needed (including health and social care) are included in transition EHCPs with clarity around Section F, Section G, and Section H
	
	
	

	To ensure that families are fully informed of transition processes and timescales
	Review and revise Family Information for Transition in collaboration with Health and Social Care colleagues, providing integrated, up to date information for parents
	
	
	

	
	Update Post-16 information page on the school website
	Family information on Transition to Adult Services is now on the school website, along with a signposting page of Destinations
	
	

	To ensure that destination provision identified is suitable and that adult providers have the skills required to maintain the placement
	Ensure that managers know and understand the individual learner’s needs in terms of health provision and training required for their staff
	
	
	

	
	Continue to liaise with commissioners to improve timely agreement of placements and provision of equipment and training needed in that setting
	


	
	

	To ensure that the young person’s voice is heard throughout the transition process
	Establish process of referral to advocacy services where appropriate
	
	
	



3. Improving Long-Term Outcomes for learners at Adult Service Destinations
Objective:  Develop strong links with Adult Service provisions and work with them to improve practice and sustain provision for Post-19 learners. 
	Target and Actions
	Progress Commentary

	Target
	Actions
	Autumn
	Spring
	Summer

	Support and improve provision for PMLD learners in local Adult Day Services.
	Establish and strengthen links with adult day service providers and care providers where appropriate.
	SN to make contact September 2026
	
	

	
	Work collaboratively with day service providers to model excellent practice in devising and delivering sessions for young people with PMLD
	AR & LW to liaise and continue joint working where appropriate
	AR & LW to liaise and continue joint working where appropriate
	AR & LW to liaise and continue joint working where appropriate

	
	Offer joint working opportunities throughout the academic year in preparation for potential transitions in the summer term.  
	
	
	Transition sessions run alongside

	
	Prepare PALs for learners earlier in the academic year (after Annual Review) in order to share these earlier with prospective day services, and to enable Day Service staff to become familiar with the format and information contained in the PAL.
	AR & LW to start writing PALs after annual reviews
	
	

	Ensure sustainability of adult outcomes 
	Deputy Head to work alongside Hub teaching team to improve conversations around next steps and referrals with families 
	All P16 annual reviews happening in the Autumn term – individual plans developed and followed throughout the year.
	Follow up planning meetings for Y14s
	Transition plans in place for Y14s.  

Plan ‘Open Days’ and visits for Y12s and Y13s.

	
	DH and Hub teachers to work with families to ensure they are fully informed and empowered to know who to ask for support for their young adult 
	
	
	

	
	DH to continue to maintain strong multi-agency links and engage in joint working to ensure that learners’ needs are fully met in the future.  
DH to implement stronger information sharing with Hub teaching team where appropriate.
	
	
	

	Actual Impact:
	

	Links to other Documents:
	



4. Improving Long-Term Outcomes for 16-19 Learners across the Trust / City
Objective:  Develop stronger links with Great Oaks College and begin plans for future development of joint Post 16 department
	Target and Actions
	Progress Commentary

	Target
	Actions
	Autumn
	Spring
	Summer

	Develop stronger links with Great Oaks setting for learners
	Strengthen links with Great Oaks College and liaise about joint opportunities
	
	
	

	
	Work collaboratively with GO to share expertise, skills, and good practice
	
	
	

	
	Develop opportunities for joint working in terms of activities and in terms of curriculum and assessment
	
	
	

	Work together with SST / TLT / GO SLT / Asst Head for P16 and the Local Authority to discuss and prepare for future development
	SN: engage with KH and discuss areas of overlap and potential for joint working
	
	
	

	
	SLT: engage with Local Authority work on Post-16 provision and ensure that PMLD voice is heard as part of the city-wide picture
	
	
	

	
	SST / TLT: engage with Local Authority to be involved in future joint provision for 16-19
	
	
	

	Actual Impact:
	

	Links to other Documents:
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